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Media Monitoring: Extract of Press News on Higher Education in Africa 

1. Times Higher Education 

Post-Covid university management will be an exercise in give and take (Global) 

If leaders don’t proceed with openness and consideration towards nervous staff, it is students who will 

ultimately suffer, says Rachel Gallardo. As Covid vaccination rates increase and restrictions are lifted, 

many faculty and administrative staff are planning to return to campus – if they haven’t already. But to 

suggest that things will soon be “back to normal” would be to belittle the experience we have all been 

through over the past academic year. As a department head, I recognise that many faculty still do not 

want to be on campus because they fear Covid variants running rampant. For those faculty members in a 

high-risk category, such fears have particular merit. Another factor is the habit we’ve all been conditioned 

into of wearing a mask and isolating from others. We’ve become uncomfortable in the close proximity of 

other people – especially crowds. That feeling won’t be easily shaken off. Furthermore, I’ve spoken with 

US faculty who have admitted they are vaccinated but still wear their mask because they don’t want to 

be perceived as a “Trump supporter”. The politicisation of masks is a result of the 2020 election season, 

from which many have still not healed.  Many human resources departments are rushing to write policies 

for their organisation post-Covid. But they need to be careful. Telling faculty that they have to be on 

campus a certain number of hours a day, even if they don’t have classes that day, will not be well received. 

If a faculty member is teaching their classes, responding to student issues and grading in a timely manner, 

I would question how HR can reasonably demand that department heads like me force our faculty to be 

on campus full time. Indeed, how can senior leaders expect me to be on campus five days a week, either, 

when I’ve satisfactorily performed my work duties entirely from home for more than a year? Formulating 

and enforcing new, post-Covid expectations will require all levels of management to walk a fine line. Sadly, 

many of us are not prepared for the required shift in mindset. The concept of situational leadership is 

worth reflecting on. While the model, developed by Paul Hersey and Ken Blanchard in the 1960s, 

acknowledges that there is no perfect leadership style, it urges leaders to strike a balance between task 

and relationship roles. With each situation that emerges, they should assess whether it is an opportunity 

to complete a task or an opportunity to enhance a relationship. Too many times, leaders are quick to jump 

in and resolve a problem without first asking if their help is desired. For example, if an instructor is venting 

about a student in their classroom who is sending rude emails or doing something else to get under their 

skin, asking a simple question: “How can I help?” can go a long way. The faculty member may reply that 

they don’t want you to do anything; they only wanted you to listen.  

Read more here 

2. University World New 

Adaptability is set to be the key skill for the future (Global) 

Higher education has long faced pressure to enhance graduate competencies for a fast-changing world of 

work, and this has only accelerated during the COVID-19 pandemic. The Skills for the Future (S4F) project, 

coordinated by the Centre for Research in Higher Education Policies (CIPES), has investigated and 

narrowed down a set of transversal competencies which are critical in preparing students for the future 

of work. One skill underlines them all: adaptability. Although the benefits of cultivating career adaptability 

have been discussed in career development literature since the 1980s, central tenets of the theory have 

only recently made the links between the shared future(s) of higher education, work and graduate skills 

https://www.timeshighereducation.com/blog/post-covid-university-management-will-be-exercise-give-and-take


                                                        
 

Page 2 of 9                   The Regional Universities Forum for Capacity Building in Agriculture (RUFORUM) 
 

Issue 90 

 

 

development. Core to future skills is a foundation of adaptable self-reliance. As Ulf-Daniel Ehlers said 

in Future Skills: “So-called self-competences such as ... self-directed learning enable individuals to 

productively perform the necessary adaptation processes in highly emergent contexts.” These self-

dependent skillsets are indispensable in an ever-increasing gig economy. In a 2018 paper, Lawrence Katz 

and Alan Krueger found that alternative work arrangements, defined as contract and freelance work, 

accounted for most job growth in the United States between 1995-2015. As economies adapt and labour 

markets are in flux, focusing the curriculum on transferable skills can produce what Patrick O’Donnell et 

al describe as “adaptable capacities within graduates”. Some universities have taken note – the Tokyo 

Institute of Technology offers doctoral students a course on the topic of developing career adaptability 

for global competitiveness. The responsibility to prepare graduates is often placed on institutions of 

higher learning. Universities reactively update their curricula, slash programmes or change offerings at an 

alarming pace to keep up with changes in industry and the world of work. This approach may be 

unsustainable, considering the rapid turnover of in-demand technology skills. Instead of blindly following 

whirlwinds of tech trends, preliminary results from the S4F project indicate that higher education 

institutions should base foundational curricula on preparing ready-to-learn, adaptable graduates. 

Technology skills – including trendy ones – will be part of the mix, but not the foundation upon which 

programmes are built. Programmes with a base of developing transferable transversal skills will succeed 

in graduating students capable of navigating uncharted and constantly evolving (employment) territory. 

The future graduate must be an adaptable graduate. Sustainable employability preparation must be 

lifelong, life-wide and set against the background of a post-pandemic world characterised by change and 

uncertainty. As Sandra Santos et al from the S4F project point out, developing transversal competencies 

with this goal in mind would “allow students to effectively cope with the rapid pace of change and 

obsolescence of knowledge and skills; question the consequences of change and ethically analyse science 

findings and technology innovations; live in the digital era; and be conscious of the perils of growing 

inequalities and environmental damages”. 

Read more here 

3. The New Times 

How tertiary schools are coping amidst fresh Covid-19 measures (Rwanda) 

Higher learning institutions say they are ready to carry on with studies, shifting from face-to-face learning 

to online, following the new measures to control the further spread of Covid-19. The new measures, which 

were announced on Tuesday and went into force on Thursday, July 1, include the closure of all schools in 

affected areas including the City of Kigali and some eight districts. The Ministry of Education announced 

yesterday that students in Higher Learning who reside on campus (hostels) will remain at their respective 

campuses and continue to study remotely, while students residing off-campus will stay at home and 

continue to study remotely as well. Some of the university officials who talked to The New Times said that 

they will bank on previous experience from which they said they have drawn enough lessons to offer 

flawless services online to their learners. “This is not the first time we are going to use online learning, 

even during the first experience we had started offering online lectures. Now we are ready to fully migrate 

online without any hindrance,” said Ezechiel Sekibibi, the Vice-Chancellor of Kigali Independent University 

(ULK). “We have been using blended learning ever since we resumed studies, wherefore this decision 

won’t affect us so much because students are used to studying online, and we are accredited by the 

Ministry of Education (MINEDUC) to give some courses online and others face-to-face.” Sekibibi said that 

ULK has a digital library which is accessible by the students wherever they would be, and it has equipped 

https://www.universityworldnews.com/post.php?story=20210702110012289
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smart classrooms used by lecturers to deliver online lectures. He added that looking at the situation of 

the pandemic which has for the past one and half years remained unpredictable, they used the 

opportunity they had of teaching face-to-face and covered as much content as possible. Gustave Masereri 

Tombola, the Vice-Chancellor of the University of Kigali, said that the university has an online platform 

which is popular among the students because they used it when sending their assignments even when 

studying face-to-face. “They are going to continue learning online and there won’t be any gap, because 

we are accredited by MINEDUC to use blended mode, allowing us to teach some courses online and others 

face-to-face,” he added. As for Rwanda Polytechnic, which has different campuses in the districts under 

particular measures, officials said that students will be given different assignments to do remotely, as they 

will stay on campus even though there will be no face-to-face classes, according to Sylvie Mucyo, Deputy 

Vice-Chancellor in Charge of Training in Rwanda Polytechnic. 

Read more here 

4. Kenya News 

Technical Training Critical in Achieving the ‘Big Four’ Agenda (Kenya) 

The Government is focusing on Technical Training to equip the youth with the necessary skills to overcome 

the negative effects of Covid-19 pandemic. State Department for Youth Affairs Principal Secretary (PS), 

Charles Sunkuli, said that with Covid-19 disease, new opportunities are emerging in the IT sector, Personal 

Protective Equipment (PPEs), new global value chains models and diverse service such as deliveries have 

brought numerous job opportunities. Sunkuli noted that the training will also go a long way in supporting 

the ‘Big Four’ agenda as it will assist in streamlining national policies on employment. “New skills, including 

soft and digital skills are in demand with the pandemic making it necessary to streamline some national 

policies on employment,” said the PS, as he urged the youth to be flexible and creatively find ways of using 

the Covid-19 crisis to generate new knowledge. Speaking at the Kenya Technical Trainers’ College (KTTC), 

during the Youth Africa Works forum 2021, Sunkuli said that government has done so well by developing 

the Technical and Vocational Education and Training (TVET) institutions in the country unfortunately some 

have not been operationalized since there are no trainers. “We have done so well in providing the 

facilities, but now we have a wondrous duty to provide adequate support in terms of training by providing 

the tutors themselves and being here has given me hope that a major gap in the development of the skills 

program in Kenya for the youth is now underway,” said Sunkuli. The PS said that together with the 

Mastercard Foundation under the Youth Africa Works they have focused on youth employability which is 

in tandem with the Ministry of Youth Affairs mandate. He said that the Kenya Education for Employment 

Program (KEFEP) is linked to the capacity building of Kenyan youth and women and equipping them with 

technical skills to provide key support to the ‘Big Four’ and digital sector. Sunkuli said that the Covid-19 

pandemic is inflicting shocks on the youth by not only destroying their jobs and employment prospects, 

but also disrupting their education programs, therefore, having a serious impact on their mental 

wellbeing. “The pandemic has highlighted the large digital divide between regions depending on 

connectivity. While 65 per cent of students in high income areas were taught via the video lectures, only 

18 per cent from low-income backgrounds were able to keep studying online and this shows that Covid-

19 is not only a health crisis but also an economic crisis,” said Sunkuli.  

Read more here 

5. Times Higher Education 

https://www.newtimes.co.rw/news/how-tertiary-schools-are-coping-amidst-fresh-covid-19-measures
https://www.kenyanews.go.ke/technical-training-critical-in-achieving-the-big-four-agenda/


                                                        
 

Page 4 of 9                   The Regional Universities Forum for Capacity Building in Agriculture (RUFORUM) 
 

Issue 90 

 

 

How universities can build meaningful collaborations to solve societal challenges (Global) 

For universities to extend their impact and community engagement, they need to form strong 

partnerships with external organisations and individuals. Alicia Wilson shares seven guiding principles that 

support successful collaboration. Universities are builders. Whether a university occupies the status of 

being the builder of a jobs base as the largest employer in a community; or is the catalyst for commercial 

or residential development within its fixed neighbourhood; or provides the very infrastructure that fosters 

the creation and growth of new and emerging businesses, a university, at its core, is designed to build. 

However, a university’s integration into the bricks and mortar of its locale’s economic growth, its 

scaffolding into the very life of its neighbours, and its underpinning of a particular community is not a 

given. It takes deliberate effort, attention to detail and thoughtful relationship-building to create the 

collaborative infrastructure necessary to start solving societal challenges. Universities are uniquely poised 

to collaborate with local people and organisations to address societal challenges. While the precise plans 

that yield meaningful collaborations will vary based on the given community, these seven guiding 

principles are cornerstone to being able to work successfully with other partner organisations and 

individuals: 1) Listen-to follow – Given that there is no shortage of problems in need of solving, priorities 

must be set. There are many ways a community’s priorities could be set, but the most sustainable and 

impactful way is by listening to those who are most impacted and then preparing to follow their direction. 

To transform problem-solving from an academic exercise to systemic positive change, it is necessary for 

a university to be guided by its community and listen with an ear to follow their direction. 2) Prepare to 

collaborate – Collaboration between a university and local people takes preparation. It is important to 

note that there are stark differences in the perspectives, resources, and respective powers of the two 

groups. To ensure that these differences do not divide but rather multiply the chances that societal 

challenges might be met, both the university and local people need to prepare to acknowledge these 

differences, by asset framing or defining groups by their aspirations and contributions, and account for 

disparities in resources, influence and power and move forward to solving problems as partners. 3) Design 

to learn – Formal and informal learning should be embedded in the design of any meaningful 

collaboration between a university and local people and organisations. Thoughtful and intentional 

reflections should be designed, planned and scheduled as a part of the collaborative process at set 

intervals. It is important for all parties to recognise that the lessons from a collaborative process are best 

learned in real time and in an honest and thoughtful manner. 

Read more here 

6. The Standard 

Boost local content but do not limit learners  

Recommendations of the Building Bridges Initiative Steering Committee that examinable set books in high 

schools should be locally written and capture local issues has triggered debate in the education sector. In 

their proposals, the team suggested that all set books should be by local authors and with content relating 

to Kenyan life. It specifically cites the works of leading Kenyan author Ngugi Wa Thiong’o, saying his works 

should heavily feature in the set books. The committee also proposed that all books are written in English 

be translated into vernacular, to encourage children to take an interest in local languages and develop 

multi-lingual children. The recommendations are noble. And they will obligate the Ministry of Education 

to expose students to more works of literature by Kenyan writers than before. Literary works are 

embedded in English, which comprises the study of English as a language and the study of Literature in 

English. However, the study of the Literature component is confined to only a few books in high school. 

https://www.timeshighereducation.com/campus/how-universities-can-build-meaningful-collaborations-solve-societal-challenges
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In secondary schools, the syllabus requires that learners engage in critical analysis of the prescribed 

textbooks which include a novel, a play and an anthology of short stories. KICD has released new set books 

that will replace those whose timelines have lapsed. For literature in English, set books by Oxford, KLB, 

Longhorn, Spotlight and East African publishers have been picked to replace the existing ones. Kenyan 

novel, ‘Blossoms of the Savannah’ which lapses in 2022 will be replaced by ‘Fathers of the Nation’ in 

January 2023. The play, ‘A doll’s House’ which lapses in 2022 will be replaced by ‘The rest of the World’ in 

January 2023. ‘The Pearl’ which lapses in 2021 will be replaced by ‘From the rest of The World’ in May 

2022. ‘Inheritance’ which lapses in 2022 will be replaced by ‘Parliament of the Owls’ in January 2023. 

Anthology ‘Memories we Lost’ which lapses in 2021 will be replaced by ‘A Silent song and other Stories’ 

in May, 2022. And for Kiswahili Fasihi, Tamthilia ‘Kigogo’ which lapses in 2021 will be replaced by ‘Si 

Shwari’ in 2022. Hadithi Fupi, ‘Tumbo Lisoloshiba’ which also lapses in 2021 will be replaced by 

‘Pambazuko ya Machweo na Hadithi Nyingine’ in 2022. Riwaya, ‘Chozi la Heri’ which lapses in 2020 will be 

replaced by ‘Cheche za Moto” in 2023. Tamthilia ‘Kifunganjia by Story Moja publishers will start in 

September 2021. The novel ‘The Spider’s Web’ by OnePlanet will also start in September 2021. And for 

set books for Diploma in Secondary Teacher Education, the Kenyan novel ‘Grain of Wheat’ which lapses 

in 2020 will be replaced by ‘Vanishing Herds’ in September 2021. The play ‘The Successor’, which lapses 

in 2020 will be replaced by ‘A hole in the Key’ in September 2021. An anthology ‘Give me a Chance’ by 

Bookmark Africa will also start in September 2021. And the novel, ‘Maru’, which lapses in 2020 will be 

replaced by ‘Eyo’ in September 2021. Outside these set books, the Ministry of Education has—

regrettably—not spelled out books students should be exposed to as part of their exposure to the literary 

heritage of mankind and Kenya in particular. English as a subject in Primary and secondary school is 

inordinately focused on Grammar, Comprehension and Composition.  

Read more here 

7. University World news 

Initiative could amplify African perspectives on climate change (Africa) 

African climate scientists and researchers face barriers and constraints, including limited funding, limited 

access to data and inadequate weather observation infrastructure. In response to these limitations, the 

recent African Climate Conference proposed a climate research for development initiative to increase 

African analysis and narratives of weather and climate change. The project could also enhance the 

contribution of African perspectives in the construction of the global climate change agenda. The proposal 

was put forward during the closing workshop of the Climate Research for Development in Africa research 

grant hosted by the African Climate Policy Centre of the UN Economic Commission for Africa under the 

Climate Research for Development initiative (CR4D). It was themed ‘Climate Research for Development in 

Africa Research Grants Closing Workshop’. Research of 21 African post-doctoral fellows was presented at 

the three-day hybrid workshop, which was organised to mobilise researchers on the continent around the 

unified climate change agenda. During his opening remarks, Yosef Amha, who coordinates CR4D2, said: 

“We would like to beseech African governments, institutions, private sectors, individuals and 

philanthropists to look at the successes of the Climate Research for Development initiative and explore 

ways of supporting and financing African-led research into climate change development.” Jean-Paul 

Adam, director for technology and natural resources at the UN Economic Commission for Africa, said that 

building a network of researchers across Africa, which allows for African ownership of the response to 

climate change, was paramount. It would enable the use of research in alignment with economic activities 

to build climate resilience. “Climate change is arguably the greatest threat that faces our continent. Work 

https://www.standardmedia.co.ke/education/article/2001417481/boost-local-content-but-do-not-limit-learners
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done by the African Climate Policy Centre shows that African countries are spending on average 5% of 

GDP in response to climate disasters and, by 2030, some countries may be spending up to 15% of GDP,” 

Adam said. It is, therefore, critical to inject new dynamism into finding African solutions for challenges on 

the continent and to invest financial and human resources towards research for development. The 

endeavour brought researchers in the climate science fields from across the continent together to focus 

on various cross-cutting aspects of climate change, including foundational climate science, climate-smart 

agricultural approaches, and climate change impacts on health, gender, and policy. The research process, 

which took 18 months, was coordinated by the African Academy of Sciences, an organisation with diverse 

experience in managing scientific research projects in Africa.  

Read more here 

8. The Guardian 

Desperate graduates rush to study ‘panic masters’ after job rejections (Global) 

Thousands of students are applying to study “panic master’s” courses after getting no response to their 

job applications in the shrinking pool of graduate roles. Universities including UCL, Cambridge and 

Edinburgh, told the Observer they were seeing substantial increases, ranging between 10 and 20%, in the 

number of UK students applying to study for postgraduate degrees in the autumn. Mary Curnock Cook, 

an admissions expert who is chairing an independent commission on students, said the rise is due to “a 

collapse in confidence in the graduate employment market”. There is a backlog of applications from 

graduates who struggled to secure roles last year or whose placements were cancelled, she said. “That’s 

what’s causing this idea of the panic master’s,” she said. “A lot of what I’m hearing is people getting 

stressed about making tons of applications and not even getting acknowledgement. It’s a stain on 

employers that they’re not treating their applicants with common courtesy.” Curnock Cook added that 

while master’s degrees are usually worthwhile investments since they are favoured by many employers 

and result in higher average salaries, she advised against “making decisions in a rush for the wrong 

reasons”, particularly since loans available for postgraduate study does not cover living expenses. Dan 

Barcroft, head of admissions at Sheffield University, said postgrad study has been especially popular 

among undergraduates planning to remain at the university, with application numbers rising by 35%. 

“People are choosing to stay in education at a time of economic turbulence,” he said. Lily Patrick, a student 

union rep at Leicester University who has been running focus groups with finalists for the commission, 

said students were worried that they had been unable to develop necessary soft skills such as 

communication and teamwork during the pandemic. “There’s a lack of career readiness and confidence. 

It’s not just about doing a master’s to gain skills but also to get the opportunity to do extracurricular 

[activities],” she said. “There was also a perception that employers are expecting students to have these 

transferable skills before they enter the workplace.” One focus group participant said: “I know so many 

people who because of the stress, lack of communication and doing double the work of normal have just 

applied for a master’s to take some of the pressure off.” Last year top graduate employers cut 

vacancies by nearly a half, although some jobs have been reinstated this year. There are particular 

shortages of entry-level roles in the industries that have been worst affected by the pandemic, including 

travel, hospitality and retail. A recent survey of more than 2,000 students by advice service Prospects 

showed that over a third of university finalists are changing their career plans due to the pandemic, while 

two-thirds who are planning postgraduate study are choosing to do so to switch career path.nNearly half 

of university students said they felt unprepared for the job market, citing a lack of experience, vacancies 

and their skills as the main barriers 

https://www.universityworldnews.com/post.php?story=20210630104425322
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Read more here 

9. University World news 

Ethiopian group asks for academics’ support in dam dispute (Ethiopia-Africa) 

Members of an advisory council to the Ethiopian government have called on university leaders and 

academia from all over the world to reject “outdated and unfair colonial treaties” as grounds for settling 

the dispute over the controversial Grand Ethiopian Renaissance Dam (GERD). The call was made by 

scientists, scholars and other professionals who serve on the advisory council to Ethiopia’s Ministry of 

Science and Higher Education after what they called “misguided, biased and inflammatory statements” 

made in reference to the GERD by Egyptian and United States officials. Members of the council, many of 

whom are in the diaspora, have asked African universities to devote their efforts to “balanced and 

constructive engagements based on facts” about the Nile. This includes supporting the right of citizens of 

Nile-basin countries to develop and share the river’s waters to provide water, electricity and food. Ethiopia 

contributes more than 86% of the Nile’s water, but the river also flows through 10 other African countries: 

Burundi, the Democratic Republic of Congo, Egypt, Eritrea, Kenya, Rwanda, South Sudan, Sudan, Tanzania 

and Uganda. “We call upon academics, scholars, professionals in particular, and all peace-loving people 

across the world to join hands in supporting a peaceful resolution and avert unintended consequences 

that may arise from irresponsible statements,” the group has said. Despite most of the Nile’s water 

originating in Ethiopia, almost all of it is allocated to Egypt and Sudan in terms of colonial treaties that 

date to the Victorian era. This has left Ethiopia and the other Nile-basin countries with limited access to 

the water, the group pointed out. While Egypt and Sudan have benefited greatly from this arrangement, 

other countries have suffered. The group cites access to electricity and drinking water as examples: Egypt 

provides electricity to 99% of its people, but about 60% (more than 65 million) of Ethiopians remain 

without electricity. Likewise, Egypt provides access to drinking water to more than 99% of its population 

while 40% of Ethiopians do not. The advisory council reacted to statements ascribed to Ahmed Aboul-

Gheit, secretary-general of the Arab League, and General Kenneth McKenzie, commander of the US 

Central Command, and others. 

Read more here 

10. Biz Community 

The digital divide: Overcoming barriers to digital learning in post-Covid-19 South Africa (South Africa) 

The worldwide progress in digital education has been exciting to watch, with new advances being made 

seemingly each week. Following the onset of the Covid-19 pandemic, the reliance on digital learning 

solutions has undoubtedly increased (Dwolatzky and Harris, 2019). This raises the question as to how well 

South Africa will be able to address the ever-growing need for digital education solutions post-Covid, in 

the context of an already struggling education system. In light of existing limitations regarding digital 

infrastructure and accessibility, government bodies may need to join forces with eLearning practitioners 

and other digital stakeholders, to identify solutions to South Africa’s barriers to distribution and access to 

online learning solutions. The term ‘digital divide’ has been used extensively in discussing the unequal 

access to digital resources experienced by different social groups, along with the effects that this gap has 

on existing socio-economic divides. Singh (2004) describes the concept as ‘a situation of information haves 

and information have-nots’. In other words, while increased access to information through digital 

platforms can be liberating, this is only true if someone is physically able to access those platforms – i.e. 

via the Internet, mobile phones, computers etc. For those who lack access, such digital solutions serve as 

https://www.theguardian.com/education/2021/jul/03/desperate-graduates-rush-to-study-panic-masters-after-job-rejections
https://www.universityworldnews.com/post.php?story=20210629222109163
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another form of exclusion from the global information society, while those who do have access can 

progress unencumbered. As Singh (2004) points out, historically poor educational infrastructure, 

resources and training have contributed significantly to the digital divide in South Africa. As a result, the 

country’s education system could benefit most from broadened access to the Internet and digital learning 

solutions. Education is the area in which the digital divide is most pronounced, with a wide variety of 

challenges. The following are a few of the most significant barriers to digital education in South Africa 

(Mail & Guardian, 2018; Hanekom, 2020; Jantjies, 2020; and Goldswain, 2020): Limited access to the 

Internet, especially in rural communities (only 37% of households across South Africa can access the 

Internet reliably using cell phones or computers), High data prices, A lack of adequate bandwidth and 

storage (in terms of cloud computing), Limited access to devices (e.g. laptops, computers or tablets) and 

inadequate infrastructure required for using these devices (e.g. reliable electricity), Limited access to the 

necessary software programs, A lack of training in digital literacy for both learners and parents (e.g. 

learners who have not used the Internet or digital tools before), Inadequate reading and writing literacy, 

which affects learners’ abilities to use online resources, A growing need for teacher support and training 

and Outdated government guidelines for eLearning and provincial use of digital resources. The obstacles 

of digital access and literacy are also greatly affected by the socio-economic environments in which 

learners find themselves – especially considering the significant differences between public and private 

schools.  

Read more here 

11. Inside Higher Ed 

Are Algorithms the Answer? (Global) 

An experiment suggests colleges can help students bypass remedial courses for college-level classes by 

using algorithms instead of placement tests to predict academic outcomes. At more than 70 percent of 

colleges, placement tests determine whether students need to take remedial courses. If those tests are 

inaccurate, students may find themselves incorrectly placed on a remedial track and enrolled in noncredit 

classes that delay them from earning their degrees and increase the cost of their education. A working 

paper, one in a series released by the National Bureau of Economic Research in June, suggests that 

placement tests could be replaced by an algorithm that uses a more wide-ranging set of measures to 

predict whether a student would succeed in credit-bearing college courses. The authors developed an 

algorithm and tested it in an experiment that included 12,544 first-year students across seven different 

community colleges in the State University of New York system, observing a subsample of students for 

two years. The goal was to see how placements changed as a result of the algorithm, and whether the 

algorithm assigned students to college-level courses at higher rates than did placement tests. Researchers 

also wanted to know whether students placed by the algorithm passed their courses as predicted. The 

results were promising. The algorithm yielded more students being placed in college-level classes. 

Students assigned to class levels by the algorithm were 6.6 percentage points more likely to be placed in 

a college-level math course and 2.6 percentage points more likely to enroll in a college-level math course. 

They were also 1.9 percentage points more likely to pass the course in their first term. The differences 

were even more stark for English classes. Students placed by the algorithm were 32 percentage points 

more likely to be put into a college-level English course, 14 percentage points more likely to enroll and 

seven percentage points more likely to pass the course in the first term. “Perhaps the biggest relief is that 

the algorithm’s predictions seemed to bear out,” co-author Peter Bergman, associate professor of 

economics and education at Columbia University’s Teachers College, said in an email. “This is a relief, 

https://www.bizcommunity.com/Article/196/499/217529.html
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because without running an experiment, you don’t know if the assumptions underpinning the algorithm’s 

validity will hold up in practice. And it seems they did, which is great news.” 

Read more here 

12. The Standard 

Why the Global Citizenship Education is taking over as a learning model (Kenya) 

Nominated MP and outgoing KNUT Secretary-General William Sossion penned a brief but eye-opening 

and thought-provoking op-ed on June 21. The piece, titled Time to introduce global citizenship education 

in schools succinctly captured recommendations – and the reasoning behind them – by Unesco, in 

partnership with Educational International to the Kenyan government to 

embrace Global Citizenship Education (GCED). Which is essential “a form of civil learning that involves 

student participation in projects that address global issues of social, political, economic or environmental 

nature”. Needless to say, this is an idea whose time has come, if not overdue. The latest trends 

of global interconnectedness, global culturalism and blended identities all point to the fact that the 

modern day learner must be well equipped not to merely survive this labyrinth, but thrive in these modern 

times. And a country’s global positioning and prosperity will be directly determined by how well and 

effectively her populace is equipped with these skills. At the heart of GCED is the concept of international 

mindedness, a philosophy tacitly captured in the International Baccalaureate mission statement and 

deeply embedded in its curriculum. Governments and top educational institutions the world over are 

adopting this concept. So, what exactly is it? For the uninitiated, international mindedness is a concept 

used within the International Baccalaureate (IB) programming model. What it essentially means is 

understanding, respecting and valuing different cultures. It helps students embrace diversity and realise 

that different perspectives have a great deal to offer. International mindedness helps promote respect 

and encourages effective collaboration. Students develop high levels of empathy and compassion. 

Globalisation has led to increased population mobility and cultural overlap. Today, countries across the 

world are melting pots of numerous diverse cultures and sub-cultures. Since children are growing up in 

an interconnected world, they need to be able to communicate and collaborate effectively and sensitively 

with people from different regions and religions. 

Read more here  
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