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Media Monitoring: Extract of Press News on Higher Education in Africa 
 

1. University World News 

Recalibrating the social ownership of our universities (Africa) 
Are African universities part of the oppressive economic, political and social superstructure in the continent? 
Who owns those universities? Do they know their students? How do they treat them and relate to them? 
What do they teach them? What is the future of those universities? These were some of the questions 
posed by Professor Ahmed Bawa, the chief executive officer of Universities South Africa, a membership 
organisation representing South Africa’s 26 public universities, as he addressed delegates who joined the 
virtual University Social Responsibility Summit 2021 that took place from 3-5 February. In a presentation 
themed “Recalibrating the social ownership of our universities: Their role in rejuvenating South Africa’s 
social, political and economic condition”, Bawa argued that there was an urgent need to establish a 
philosophical framework on ownership of African universities as public goods. “We need 20- to 30-year 
planning horizons to establish policy coherence to give direction as to what the universities should do for 
the society as they are captured within our historical, political, economic and cultural narratives,” said Bawa. 
Drawing his insights from experience as the former vice-chancellor and principal of Durban University of 
Technology in South Africa, Bawa stated that, whereas universities were traditionally charged to develop 
professionals, intellectuals and other experts in complex economies, now they are in the midst of many 
challenges, while there is also a growing inequality between and within nations. “Extreme poverty, global 
warming, unchecked consumption, erosion of democracy, degradation of ethical society, escalation of 
political violence leading to massive migrations and rapid changes in the world of work are some of the local 
and global problems that societies expect universities to solve with credible solutions,” said Bawa. He also 
cited public health problems, new technology moments, emergence of anti-intellectualism and populism as 
other challenges that are confronting universities worldwide. But, according to Bawa, it will be hard for 
African universities to fulfil some of these societal expectations unless they are reimagined through their 
mandates, funding and encouragement to develop new relationships with their stakeholders. Citing the 
commonality of all universities globally, the fact that they admit students, Bawa argued that, for the sake of 
long-term sustainability, they would have to focus even more on their students. He highlighted the issue of 
struggling second- and third-generation African universities that were promoted into full-fledged 
universities from technical institutes or basic education training colleges but were never funded properly to 
execute their new mandate of providing quality higher education. In the South African situation, Bawa 
explained that some of the serious disruptions in higher education, due to student activism mainly at 
historically disadvantaged institutions, had to do with inadequate funding of education. “The subsequent 
near-paralysis of the system as a result of those disruptions focused attention on the perceived failure of the 
university education transformation agenda in the country,” said Bawa. 
Read more here  
 

2. Global Press Journal 

Congolese Students Face Costly Delays Due to Shortage of Professors (DRC) 
Jean Marie Tulume walked into his first day of class to discover one thing missing: the professor. 
Thousands of university students face delays in schooling, due to a higher education boom in this provincial 
capital that has far outpaced the number of qualified teachers. “We traveled back and forth, believing that 
the professor would be there, but to no avail,” says Tulume, who waited more than three weeks to start 
class. The conundrum of too many schools and not enough instructors has upended higher education in the 
country’s third-largest city, leading to staff shortages, a decline in academic standards and a delayed future 

https://www.universityworldnews.com/post.php?story=20210209073456189
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for aspiring graduates. Officials recently shut down schools amid concerns about the new coronavirus, 
potentially delaying students’ education even further. DRC has reported 148 cases of the virus and 16 deaths 
as of April 4, according to the Johns Hopkins University & Medicine Coronavirus Resource Center. Tulume 
also faced school delays last year. “I have to put up with it,” he says. “I have no choice.” Higher education 
institutions in Kisangani are popping up like mushrooms. A decade ago, students could attend the city’s 
single university. Now they can choose from eight, six of which are private. About 300 professors are spread 
across the entire system, says Benoit Dhed’a Djailo, rector of the University of Kisangani — the main public 
university — and the city’s representative for the Ministry of Higher and University Education. Some schools 
can’t afford to pay traveling expenses for visiting professors, forcing them to wait until tenured professors 
have time to teach. Courses go unstaffed through much of the year. And students get stuck with quarterly 
tuition fees even if their professor doesn’t show up. Tuition fees vary annually, but public universities 
generally charge about $300 a year; private school costs roughly $500. Average income in DRC is less than 
$3 a day, according to a 2018 report by the national statistics office, making it difficult for many students to 
afford extending their education. DRC already is reeling from a decline in commodity prices, according to the 
International Monetary Fund, one of the world’s worst Ebola outbreaks and violent conflict between armed 
groups, which has displaced around 5 million people in the country’s northeast. This compounds the slow 
recovery from a brutal civil war in the 1990s. Last year marked the first-ever peaceful transition of 
presidential power. 
Read more here  
 

3. DEVEX 

The untapped role of universities in scaling innovation (Global View) 
As institutions tasked with the specific purpose of generating, synthesizing, and transmitting knowledge, 
research universities play a unique role in national and global innovation systems. Through new forms of 
engagement with the broader development community — especially donors and global foundations — 
innovative universities throughout the world can, and must, work together to co-create solutions to local 
challenges and scale them up to meet the needs of the world’s most vulnerable. Donor agencies have long 
looked to universities for their obvious expertise in higher education; but what has become clearer — 
especially in the past decade — is that those committed to global development can work alongside higher 
education institutions in low- and middle-income countries to co-create research-based, socially responsive, 
and scalable innovations. Global research universities must prioritize engagement and collaboration with 
universities and stakeholders throughout these countries to help build their capacity to lead in research and 
innovation-led solutions to solve core societal problems. Governments and funders — including aid 
agencies, foundations, and corporations — should support these efforts through strategies and initiatives 
that fully engage the immense knowledge creation capacity of universities to address poverty reduction, 
public health, access to education, economic growth, governance, and sustainability. Designing solutions 
that work at social scale requires precise alignment between the vision of innovators and complex real-
world demands across many different contexts: local higher education institutions are ideally situated to 
understand needs and opportunities within their own communities. Although these institutions are closely 
connected to government ministries and bring expertise across disciplines, they often lack the financial, 
organizational, and infrastructural capacity for solutions-oriented research that can be translated into 
impact at the national, regional, and global level. Many top research universities bring significant assets for 
strengthening the ability of higher learning institutions in LMICs to meet these demands. Spanning 
education, research, government, and the private sector, forward-thinking research universities bring vast 
networks and connectivity to many organizations, and increasingly, their reach extends globally. The most 
effective global research universities have designed pathways for moving innovations into society through 

https://globalpressjournal.com/africa/democratic-republic-of-congo/congolese-students-face-costly-delays-due-shortage-professors/
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innovative approaches to research translation, technology transfer, organizational design, and 
programming. These approaches can be adapted to partner with and strengthen higher education 
institutions in LMICs. Although universities have been engaged in development implementation for decades, 
some of their most significant advantages — in comparison to traditional implementers — remain 
underutilized. First, they are uniquely suited to help institutions in LMICs become more effective, not only in 
teaching and learning, but also in restructuring research enterprises and mounting effective responses to 
economic and social needs. 
Read more here  
 

4. University World News 

COVID-19 and higher education: Damage done, lessons learnt (Africa-Global) 
Weaknesses in higher education provision across the world have been magnified and exacerbated by the 
COVID-19 pandemic, according to findings presented by university leaders and researchers at a recent 
webinar. Poorer students and institutionally vulnerable tertiary institutions have been disproportionately 
harmed by the impacts of national lockdowns, according to the academics who participated in the 
discussion, themed “Impact of a Pandemic: Global perspectives”. Despite universities’ efforts to ensure 
equitable access to learning, poorer students in Africa and Europe have been disadvantaged by the global 
shift to online education in the face of campus lockdowns. The move has exacerbated already inequitable 
provision, participants from across the world were told at the virtual meeting hosted by the Society for 
Research into Higher Education (SRHE) in London. Not only many poorer students may be less able to afford 
the cellphone, laptop, data and airtime costs of the shift to online tuition, they may also be forced to return 
to homes where everyday hardships inhibit their ability to learn. For example, middle-class students at 
Stellenbosch University, which is one of South Africa’s better-endowed higher education institutions, 
“enjoyed [internet] connectivity at home and wanted to stay there” after the campus was closed due to the 
pandemic, according to Professor Nico Cloete of the Centre for Research on Evaluation, Science and 
Technology (CREST) at the university. “But poorer students did not want to go back to unhealthy homes and 
would have preferred to stay at [their university] residences,” he said. For South Africa, which remains the 
world’s most unequal society and where the issue of equity in higher education remains a major concern, 
the challenge posed by the pandemic was also an institutional one. 
Read more here  
 

5. The Conversation 

COVID-19 has dealt a blow to Ethiopia’s private higher education institutions (Ethiopia) 
Ethiopia’s education sector has seen unprecedented challenges since the onset of the COVID-19 pandemic. 
Schools and universities were closed for eight months following the confirmation of the first case on March 
13, 2020. This put nearly 26 million primary and secondary school students, and around a million tertiary 
students, out of learning. Over the past few months, the effects of the pandemic have been pronounced in 
the private higher education sector whose resource base and capacity is too limited to withstand the impact 
of a crisis of this magnitude. Private higher education institutions in Ethiopia draw all their income from 
student tuition and fees. This heavy reliance has exposed the vulnerability of the sector when the crisis hit 
and students stopped paying their fees. I carried out a study which assessed the impact of COVID-19 on 
Ethiopia’s private higher education sector. The study was conducted through surveys with members of the 
Ethiopian Technical and Vocational Education and Training (TVET), Higher Education Institutions’ Association 
and institutions themselves.  I found that the loss of income had severely affected the academic and 
business operations of institutions. Except for a few months of online training, the first eight months during 
which institutions were closed were characterised by the interruption of classes and payments. This is a 

https://www.devex.com/news/sponsored/opinion-the-untapped-role-of-universities-in-scaling-innovation-99158
https://www.universityworldnews.com/post.php?story=20210211103422612
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trend that can be seen in other parts of the continent. For instance private universities in Ghana face serious 
cash flow challenges with about 50% of students leaving campus with unpaid fees. And in Uganda, many of 
the countries’ 45 private universities struggled to pay bills, let alone their teaching staff. To better support 
private institutions, there must be meaningful assistance by the government and financial institutions. For 
instance through the provision of tax exemptions, long-term loans, rent waivers or reduction, direct financial 
support, assistance with online platforms, and reduced internet costs. I believe that, unless a substantial 
intervention is made, the sector will be significantly weakened. This could threaten the existence of a sector 
that supports Ethiopia’s efforts in creating additional access to higher education. 
Read more here  
 

6. University World News 

Women take longer to finish their PhD studies, publish less (Africa) 
Women need an additional six months to finish their PhDs and have one less paper accepted for publication 
during their doctoral studies, compared with their male counterparts, according to the findings of a peer-
reviewed paper published in the open access journal PLOS ONE. As in other regions, women’s 
representation in science, technology, engineering and mathematics (STEM) has grown over time in Africa. 
Still, only 30% of STEM researchers in Africa are women, which is roughly the same as the global average of 
28%. The paper, “Making it to the PhD: Gender and student performance in Sub-Saharan Africa”, was based 
on a study by four researchers, including Monica Fisher, Moses Osiru and Violet Nyabaro at the International 
Centre of Insect Physiology and Ecology, Nairobi, Kenya. The other contributor was Ruth Mendum from 
Pennsylvania State University in the US. The study was prepared to inform the preparation of a gender 
strategy for the Regional Scholarship and Innovation Fund (RSIF), a Pan African science, technology and 
innovation initiative owned and led by African governments in partnership with the World Bank and the 
government of Korea through the Partnership for Skills in Applied Sciences, Engineering and Technology. 
One of RSIF’s major objectives is to correct imbalances in the number of women and disadvantaged groups 
in the fields of applied sciences, engineering and technology in Africa. RSIF also aims to build African 
university capacity to provide relevant training in these fields and to ensure continued investment in the 
scaling up of the education and workforce in applied sciences, engineering and technology. The study was 
conducted among 227 alumni of major STEM PhD programmes in 17 African countries: Benin, Botswana, 
Cameroon, Côte d’Ivoire, Ethiopia, Ghana, Kenya, Madagascar, Malawi, Mali, Nigeria, Senegal, South Africa, 
Sudan, Tanzania, Uganda, and Zimbabwe. In this study, STEM includes formal and natural sciences and the 
social sciences, specifically economics and psychology, both of which are critical to understanding applied 
issues such as food and nutritional security. The factors positively associated with the publication output of 
women and men include having an excellent research opportunity (working on cutting-edge research or 
with a prestigious faculty member), having a PhD supervisor who provided regular professional guidance 
and was supportive of one’s goals, participating in a scientific writing course, and completing the PhD in 
Southern Africa compared to East and West Africa. 
Read more here  
 

7. The Standard Media 

What we need to do to raise number of women in STEM careers (Kenya) 
According to a recent report by the United Nations Educational, Scientific and Cultural Organisation 
(Unesco), only 35 per cent of Science, Technology, Engineering and Mathematics (STEM) students in higher 
education globally are women. This gaping gender gap is especially concerning when we consider that STEM 
careers are considered the jobs of the future. The UNESCO report titled “Cracking the Code: Girls’ and 
Women’s education in STEM” notes that a strong gender imbalance exists globally regarding women’s 

https://theconversation.com/covid-19-has-dealt-a-blow-to-ethiopias-private-higher-education-institutions-153398
https://www.universityworldnews.com/post.php?story=20210207174249986
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representation in STEM fields, particularly in sub-Saharan Africa. Further, according to the United Nations 
Institute of Statistics, less than 30 per cent of the world’s researchers are women. Numerous studies have 
found that women in STEM fields publish less, are paid less for their research and do not progress as far as 
men in their careers. There are many complex reasons why girls and women are so underrepresented in 
STEM subjects and fields. Conscious and unconscious biases, social norms and cultural expectations 
frequently influence the type and quality of education female learners receive and the choices offered to 
them. That said, it is important to have diversity in STEM, not just for the sake of numbers. When women 
are pushed out of careers in STEM by biases in the system, this influences the products and services that 
organisations create.  Artificial Intelligence (AI) or machine learning bias is a recognised concern for 
organisations developing products and services using this technology. Only about 26 per cent of AI 
professionals globally are female, according to the 2020 World Economic Forum report on the Global 
Gender Gap.  
Read more here  
 

8. The Citizen 

Education to blame for lack of jobs among graduates (Tanzania) 
The debate on the Third Five Year Development Plan (FYDP III) was yesterday dominated by comments 
about Tanzania’s unemployment which the lawmakers said was not fully-addressed in the Plan. Some of the 
MPs put blame on the current education system which, they said, focuses more on preparing graduates to 
be employed instead of self-employment. Unemployment rate measures labour market by showing 
underutilization of the available workforce. It also shows inability of the economy to generate jobs for 
people who want to work. According to the National Bureau of Statistics (NBS), Tanzania’s unemployment 
has been decreasing from 10.3 percent recorded in 2014 to 9.7 percent in 2018. However, the legislators 
lamented as to why a number of graduates remained unemployed for years, saying this showed that not 
enough was being done in the development agenda to address the matter. Dr Pius Chaya (Manyoni East-
CCM) who happened to be a lecturer in different higher learning institutions said he knew a number of 
young people whom he taught at least four years ago and were still unemployed. He asked the ministry of 
education to review the entire education system which he said had failed to produce job makers. “I taught 
at the University of Dodoma and at the Institute of Rural Development - and I still see a lot of jobless 
graduates hanging around in the streets. And they seem to have no future,” he said. He said Tanzania’s 
education system was a bit different from other countries where majority of the graduates were able to 
create jobs. Mr Ndaisaba Ruhoro (Ngara-CCM) interrupted Dr Chaya’s comment by adding that the 
graduates were not able to employ themselves because they lacked the practical side of what they learned. 
Read more here  
 

9. Morocco World News 

Moroccan Universities to Adopt Bachelor System in 2021 (Morocco) 
Moroccan universities initially intended to adopt the Bachelor system for the current academic year, starting 
in September 2020. But the launch was postponed due to the Covid-19 pandemic.  The new system will be 
gradually implemented in higher education institutions. Students who enroll in the academic year 2021-
2022 will be the ones affected by the change, while those who are in the second year or higher will continue 
their studies according to the current License, Master, Doctorate (LMD) system. Moroccan universities are 
invited to submit course proposals to the National Agency for Evaluation and Quality Assurance of Higher 
Education starting May 2021. The agency will evaluate and approve the new curriculum before launching 
student registration nationwide. The Bachelor’s degree will replace the current three-year license model. 
The new system, the most common university degree worldwide, will require 240 credits. Including 30 

https://www.standardmedia.co.ke/opinion/article/2001403562/what-we-need-to-do-to-raise-number-of-women-in-stem-careers
https://www.thecitizen.co.tz/tanzania/news/-education-to-blame-for-lack-of-jobs-among-graduates-3289284
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credits per semester, 60 per year for 48 modules over the entire four years. The Bachelor’s system is 
expected to improve the employability of Moroccan students by focusing on foreign languages, soft skills, 
civic and professional development. The new curriculum will also boost technology training and will open up 
new disciplines. The shift from a French model to what is generally perceived as an Anglophone system will 
open Moroccan higher education institutions to international opportunities. The new system will also 
facilitate the international mobility of Moroccan students and will make Moroccan universities more 
attractive to foreign students. Moroccan universities are moving towards a cosmopolitan model of higher 
education which will ramp up opportunities for cross-country academic collaborations. 
Read more here  
 
 

10. University World News 

Promoting digital transformation with a 12-point agenda (Africa) 
At the beginning of the COVID-19 pandemic, many African universities faced serious challenges pivoting to 
remote teaching and learning, research, and administration using online platforms. Many suffered from 
limited digital infrastructure, capacity and connectivity which made the transition difficult. According to a 
survey by the Association of Commonwealth Universities prior to the pandemic, only 16% of African 
respondents indicated that online teaching had occurred in all or most departments. By May 2020, 74% said 
that all or most teaching and learning was online. However, respondents identified many challenges, 
including accessibility by students (83%), staff training and confidence (82%), and connectivity costs (89%). 
In response, they developed ameliorative measures whose success varied quite considerably. There were, of 
course, national and intra-institutional digital differences and divides. African educators came to appreciate 
more keenly the digital inequalities in their societies and institutions based on class, gender, location, age 
and other social markers. They became keenly aware of the need to make significant investments in 
technology infrastructure and promote digital fluency among faculty and students. African universities, like 
universities everywhere, will emerge from the COVID-19 pandemic profoundly changed, although they are 
likely to pursue different strategies in managing the future. Some will try to restore the pre-pandemic past; 
others will seek to evolve by incorporating the impact and lessons from the pandemic; yet others will 
embrace and embark on institutional transformation. In reality, many will combine elements of all three. In 
this essay, we propose a dozen strategies that are worth discussing among African universities as they chart 
their respective post-pandemic paths. 
Read more here  
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